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dent Nixon states that our policy is 
simply to assure free choice: he seems 
to say that any government in any coun- 
try is all right, so long as that govern- 
ment obtains power by more or less le- 
gitimate means. There is not much dif- 
ference between these statements of pol- 
icy, at least not much difference that can 
readily be seen. 

The problem is that in fact our goal 
in Southeast Asia is not clear. Are we out 
to defeat aggression, or are we not? And 
whv is Southeast Asia of concern to us? 
If Vietnam is vital, then why is not Cam- 
bodia equally vital to our interests? If 
our military commitment is lesser today 
than it was yesterday, why is it that our 
Air Force has greater combat assign- 
ments now than it did a month or so 
ago? 

man who calls himself free. A free man 
is not one who can be conscripted to go 
into combat where his elected remesen- 
tatives have -not declared war tk~ exist, 
as is required in the constitution. 

of the bill. But those legions-with a long 
and nroud historv-could not win in In- 

Americans are not ashamed to commit 
themselves to the cause of freedom, or to 
the defense of another land; history 
shows that indeed we welcome such a 
challenge, when it becomes necessary. 
There can be no question of the determi- 
nation and courage of our people, if they 
are given a cause that they can truly be- 
lieve in. But as a free people, Americans 
demand, and have a right to know, what 
objective it is that they fight for, and 
why. 

Answers are required, answers that 
have not been given either by Congress 
or by the President. 

These are matters that cannot be set- 
tled in the easy exchange of simple slo- 
gans, or in partisan charge and counter- 
charge. The election of 1968 is past, and 
it is time that the politicians of that con- 
test cease politiking and assume states- 
manship. The decisions that must be 
taken now and the policies that must be 
explained cannot be taken, cannot be ex- 
plained, in so simple a fashion as partisan 
politics. 

We are told often enough by the Presi- 
dent that we have three options. But 
there are always three ontions. no matter 
what -the sit&i& mai be: do nothing, 
do a little, do a lot. The issue is not over 
what the tactics-what the options are- 
but why it is that the question concerns 
usatall. 

If we had three options in Vietnam in 
1965, we also had three options in 1968 
and in 1970. It is not enough to S&Y that 
1’7 months ago one thing was done, and 
now we are doing another. What must be 
said is why. 

That is not so simple. but that is what 
must be explained. Ithink that our peo- 
ple understand the options -of life well 
enough, but that they-all of us-are 
simply puzzled about the lamer issue- 
what, after all, is our goal? Not how do 
we get there, but where fs it? 

The fact is that Congress has never 
answered the question of what our goal 
is, and has never itself made a commit- 
ment to the. war in Southeast Asia. 
beyond a reeolutioon that the Senate now 
rebuffs. with-blessings from the White 
House itself. 

And that has led to the fundamental 
cause of our national malaise: the use 
of cons~ripta in a protracted; and accord- 
ing to the President, indecisive war. 

The draft demands that a man go and 
fight wherever required, war or no. But 
this is not what can be demanded of a 

Congress once placed rigid restraints 
on the use of draftees. Rirrht UD until 
the very beginning of World War II, no 
conscript could be sent out of the WeSt- 
ern Hemisphere unless Congress au- 
thorized it. But the present draft Per- 
mits the President to use auy number 
of conscripts in any place, regardless of 
whether Congress has declared war to 
exist or not. 

And so we now force men into combat 
without so much as bothering to say 
answer those hard questions: what are 
our goals, and what are our national 
objectives? 

It is little wonder that thousands re- 
sist the draft. 

I have for several years sponsored a 
bill that would prohibit the use of 
draftees in a bombat zone without a 
declaration of war. 

Some of my friends think this to be a 
radical bill, and others think of its as 
less than serious. But in fact it is OdY 
an extension of a protection that Con- 
gress itself demanded130 years ago. 

What Congress has lost is the power 
to commit our country to war. 

Until and unless Congress regains 
that power, Presidential wars will take 
place, and the country will again and 
again be plunged into crises such as we 
see today. 

Congress does not have any authority 
to determine the conduct of a war, but 
it does have the authority and the re- 
sponsibility to determine whether war is 
justified, and whether .a commitment of 
this Nation to war is necessary, and to 
what end. 

I do not ask that Congress be given 
the mower to control the movement of 
for& in the field; that is for generals. 
But what I do ask is that we regain the 
power to determine whether free men 
are to be committed to war. 

This is not radical; this is not inter- 
ference with the President: it is gimpl~ 
the recogqitton of plain 00nStitutiOnaJ 
duty, and the exercise of freedom as it 
was intended to be exercised. 

For if Congress forbade the use of con- 
scripts in undeclare$l wars, we could be 
assured that protected w.ars would be 
avoided, at lea& ‘until and unless the 
COLW$X?SS determined that such wars are 
necessarv. and this would reuuire‘that we 
answer &se questions that we have so 
long avoided in Southeast Asia: What 
a&our aoale. what are our interests? 

Some %t&ham have said in assess- 
hx the Korean war that the txaaxi~ 
was that the American neoule would txx- 
mit the use of draft&s in a prot&ted 
and indecisive Asian oofhct These ob- 
servers believed that the only solution- 
since there would be future wars in 
Asia-as indeed Vietnam proved there 
would &what had to be done was to 
provide for a professional army that 
would be like the Roman legions Or old, 
fighting anywhere tq protect &he E&p&e. 

But this begged the question. The fact 
ta that in Southeast Asia, Pranae used 
only professional soldfem and let an 
ally-the United States-pay CL go@d part 

dochina. The reason was not military but 
political. The people of Prance had no 
&ear idea of why they were being taxed 
to fight a long and bloody war in Indo- 
china. 

And so France was defeated. 
The equation has not changed in all 

the intervening years. The military facts 
are the same. The U.S. forces in 
Vietnam cannot be defeated militarily. 
But this is a political war, and it is beg- 
ging the auestion to say that we CsJ’mOt 
be~defeated militarily~we know that- 
and it is begging the question to say that 
all draftees will be out of combat by 
September. It is useless to talk of WeaP- 
ons seized, rice burned, and men killed. 
as long as the political questions remain 
unanswered, and those answers can be 
neither simple nor painless. i 

Cambodia is over, but it remains an 
open question, for the United States has 
assumed yet another commitment. 

The future remains a puzzle. and it 
will until we know clearly what it is we 
are tryiug to achieve in Southeast Asia, 
and why. 

This is what Congress must address it- 
self to. This is what the President must 
address himself to. It ts a matter demasld- 
ing leadership. It is a matter demanding 
honesty and courage, not shallow.politi- 
cal m&euverinas, not debating around 
moot points. The- fact is, pamful a3 it 
may be, that the answers to the Vietnam 
riddle will be difficult, and that our p&r- 
ful sacrifice will not easily be ended I 
do not think that Americans will shrink 
from the truth; all they ask is that it be 
stated. If we do not have the courage to 
face the questions, then we have no right 
to be dismayed over division and ConfU- 

?LY!zti~~~* * 

The SPEAKER pro ternpore. Under a 
&evious order of the House, the gentle- 
man from Louisiana tMr;. R.+arcxl is rec- 
ognized for 20 minutes. 

Mr. HARICK. Mr. Speaker, vast sums 
of taxmaven’ money have been and eon- 
tinue -b-be expended to attain theoret- 
ical egalatarian goals through forced in- ” 
tegration. Since forced integration fs un- 
natural and the a&thesis of liberts, it 
has created great hostility among all the 
neonle and has in reality accomnli8hed 
iiotiiing. Itfee relations~today ire far 
worse than before 1954 and then3 has 
been no evidence of any im~vement as 
the result of appropriatiw of larger 
8ums of money or passage of additiotil 
social force laws. 

There is no evidence whatever, that 
comp&&y integration in educaaton hae 
accamplished more academic 
than- choice would have ti%% 
fact, the oppc&te ha8 been proven. 

Hearlugs have been oonduct;edi3efcrre * 
the Oeneral Subcommittee oaF&a&itm 
of the Education and L&bar commfttee 
octm integration in eclueatton. Two 
of our country% leading 
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cational probleans we face, that Include 
the statements of Dr. Ernest Van Den 
Haag and Dr. Arthur R. Jensen follow- 
iW my remarks for the information of 
the Members: 
STATEMENT OF DR. ERNEST VAN DEN HAAG BE- 

FORE THE GENERAL SDBCOMMITTEE ON E%U- 
CATION, HOUSE EDTJCA~~ON AND LABOR COM- 
MIXTEE 

I. INTRODUCTION 
Mr. Chairman and members of the Com- 

mittee, my name is Ernest van den Haag. I 
am 8 Professor of Social Phllosophy at New 
York University, 8 lecturer at the New School 
for Socl8l Beeearch in psychology and soci- 
ology, 8nd a psychoanalyst in prlvate prac- 
tice. I received an M.A. degree from Unlver- 
sity of Iowa, 8nd 8 Ph. D. degree from New 
York University. I also have studied in Eu- 
rope, at the Sorbonne (the University of 
P8rls), the University of Florence, and the 
Unlverslty of Naples. I have lectured at Har- 
vard and Yale Unlversltles. 18m8 
member of the Society of Applied. Psy- 
choanalysis, Pellow- American Soclologlcal 
Association, Boy81 Economic Society and 
New York Academy of Sciences; I am 
8 Guggenheim Fellow (1067). 

I am the author of Education as an Indus- 
try and the co8ulhor of The Fabric of So- 
ciety. I have publlfihed nearly 70 sclentlflc 
artlclse in my fields, appearing ln profes- 
slonrsl journals 8nd encyclopedias 88 well as 
chapters in books, e.g., “Psy+zhoanalysls and 

w Dlzamtfmta,‘; appealing in Psychoanalysis, 
Scfentiflc Method a+zd Philosophy, and 
“Genuine and Spurious Integmtlon,” appear- 
ing in Paychoancrlysis and the Social Sctencea. 
I h8ve delivered the Freud Memorial Lecture 
to the Phlladelphls Psycho-analytic Assocla- 
tlon (“PsFz.hoanalysls and Utopia”). 

My work mostly concerne study of the re- 
latlonship of groups. Research in the field of 
social dymbmles 8n8lyxes the causes of the 
form8tlon of groups (including olsssrcom 
groupe or student groups) and how group 
membera ml&e to 0th~~~. Such studies are 
dlreotly applicable to pmdlct the educational 
result of compulsory congregation in schools. 

On the,b8sls of those studies, I appear to- 
d8y to question the vslldlty of the purpose 
whlcb the Emergency School Aid Act of 1970, 
H.B. 17349, isfntended to serve. Essentially 
the bill, seek5 to end what is called racltll lso- 
Istion4e5ned as more than 30% minority 
dtendence in a single cl amroom. It ls the 
purpose of the bill as expressed in Section 2 
to improve the quahty of education ln the 
United States by increasing the degree of 
oompulsay ClReBrw m integration between 
the MCUI. But it ls slmply assumed, without 

8otu8l evidence, that lntegratlon will be edu- 
c8tlonaBy and psychologlc8Uy beneficial. 

Thlz legislation before the Committee as- 
pm88 fundamentally that academically and 
sod8lly edtectlve classroom groups can be 
formed by putting black and white students 
together ln larger numbers in .a single claes- 
room x’e@udleae of their wizhez and that 
this will improve their education and de- 
orease the dllferences as well as hostUltles 
which now exist between them. Yet such an 
enforced aongregatlon of two ldentlflable 
ra&%I groups, one deprlved in relation to the 
other.. does not dlmlnlsh. but rather ln- 
creasea the divisive forces which now exist 
between these students and the consequent 
increase in elaemom tension leads to 8 sub- 
stantl8l decneese in the educational 8ccom- 
pllshment of both groups and multiplies the 
dlsclpllrmry problemswhmh detract from the 
essential student attention reaulred for ef- 
fective study. 

If such integrat10n ls compelled, 8s tbls 
‘bill praposSa to do, it wlll ln@‘e rather than 
8sslst the future educstlonal eccompllshment 
of the naUrm*e E&oo~~. 

The Wck# who nil1 feel .humlllated by 
taiilr lan performarm relative tu white 
-be it owed tg gehfhlc, econynlc, 

subcultural or family conditions-are likely 
to react with redoubled hostility to white 
pupils, teachers and institutions-to school- 
ing as a whole. It will be labeled “irrelevant.” 

II. GROUI’ MEMBZRSHIP AND INDIVIDUAL 
IDENTrlT 

(1) Every lndlvldual needs to identify with 
a particular group. Such an ldentii%zatlon ls 
essential for the development of personality. 
Thls ls clearly expressed by Dr. Glalster A. 
Elmer (Michigan State College) in “Identl- 
flcatlon ss 8 Social Concept” (Sociology and 
Social Reseamh, Vol. 39, No. 2 (1954), pp. 
103-109). 

“The social psychologists, however, ‘. . . 
should st8rt first by relating the individual 
to hls reference and membership groups and 
then proceed to the finer details of person- 
8llty problems.’ . . . In the binding in-group 
formation, the real identification of lndlvid- 
ual members 8re anchored in the group. A 
sense of solldarlty ls gener8ted in them 8s 
a natural prosess which manifests itself in 
8ctual behavior. In other words, as 8 group 
is formed, or as individuals become mem,bers 
of the group, the social process of lntegra- 
tlon is taking pl8ce. Besides the lndlvldual 
members of the group, the integration binds 
the social values and goals, the psychic char- 
acteristics, and the in-group symbols with 
which the individual members become lden- 
tilled. The socl8l1dentiflc&lon which evolves 
thus constitutes the basis of the group sol- 
idarity from which results observable, mea+ 
urable behavior. 

“There must be 8 personal consciousness 
of ‘belonglng’ or ‘being 8 part’ which ls 
reflected in the opinions and behavior of the 
persons concerned. Group membership lden- 
tlflcatlon implies not an individual’s reac- 
tion toward 8 group, but his reaction 8s a 
functioning element of the group.” 

(2) Men rmct selectively to ,thelr fellow 
men. Thls preferential assoclatlon ls based 
upon observable dlfferencee, 8mong them 
overt uhvslcal differences and dmllaritisz. 
which ‘ioim the fooal polnt for group orlen: 
i&ion and group ldentlflcatlon. Professor 
George A. Lundberg (University of Wash- 
ington: past president of the American 
SoclOl 

% 
-1 Assocl8tlon) writes ln “Some 

Neglec d Aspects of the ‘Mlnorlties’ Prob- 
lem” (Modern Age, Summer, 1958, pp. 285- 
297) : 

“In every society men react select&y to 
their fellow men, in the sense of seeking 
the association of some and avoldlng the 
association of others. Selective association ls 
necessarily based on some observrcble diiler- 
ences between those whose association we 
seek and those whose association we avoid. 
The differences which are the basis of selec- 
tive association 8re of an indefinitely large 
varletv. of all dearees of vlslbllltv and sub- 
tlety, -and vastly-dlfferent in so’clal conse- 

-quences. Sex, age, marl&l condition, religion, 
socloeconomlc status, color, size, shape, 
health, mor8ls. birth, breeding, and .B.O.- 
the llet’of differences is endless 8nd varled, 
but 811 the items have this in common: (1) 
they. are observable: and (2) they sre Jtg- 
ntflcant differences to those who react se- 
le&lvely to people with the characterlstlcs 
in auestlon. It 1s. therefore. whollv absurd 
to gy to ignore, deny or talkbut of ixlstence 
these differences just because we do not ap- 
prove of some of thelr social resulte . . .I’ 

Profeesor Lundberg with an associate also 
studied high sohool students in Seattle, 
Washington. to find out the determinants 
of their preferential 8ssoclatlons ln lerrder- 
ship, work, dating, and friendship. Lund- 
berg reported In “Selective Association 
Among Ethnic Groups in 8 Hlgh School 
Popu&tlon” (American &clologl~8l Review, 
Vol. 17, Wo. 1 (1962)). Be fauna: 
I‘ . . . every ethnic group showed a prefer- 
ence for its own members ln each of the 
four. reletlonshlps covered by the question. 
“ . . . ethnocentrism or prejudice is not con- 

fined to the majority of the dominant 
group . . 1‘ . . . A certain amount of ethnocentrism 
is a normal and necessary ingredient of 811 
erouo life. i.e.. it is the basic characteristic 
-that’ dlfferentlates one group from another 
and thus ls fundamental to social structure. 
Ethnocentrism (‘dlscrlmlnatlon.’ ‘preju- 
dice’) is,. therefore. not in itself necessarily 
to be regarded as 8 problem. It is rather 
a question of determining what degree of it 
(a) is functional for social survival and 
satisfaction under given conditions, or at 
least (b) is not regarded by a society as 8 
problem in the sense of requiring commu- 
nlty action. The amount of discrlm1natlon 
that has been shown to exist in the oresent 
study, for example, ls not incompatible 
with the peaceful and elllclent functioning 
of the institution ln question . . .‘I 

There qe a substantial number of studies 
reported la social science literature which 
indicate that the attitudes reported in 
Lundberg’s study of Seattle, Washington, are 
not confined to that particular city. Indeed, 
social mlentlsts find in 8ll sreae where 
groups of diverse origin and appearance 
come lnto contact, some degree of race pref- 
erence and selective assoclatlon is mani- 
fested by the various groups. 

(3) At one tlme it was assumed that 
certain areas of the world were free from 
race prejudice. Hawaii and Brazil were often 
cited 8s ex8mples of interracial “alohas” 
where all race prejudice had disappeared. 
More careful students of these 8reae have 
found that despite a superflolal lnterraclal 
harmony. racial preferences and prejudices 
are manifested in both these areas. In 
“Baclal Attitudes in Braxll” (.4merican 
Jotuna of Sociology, Vol. 54, No. 5 (1949). 
pp. 492-408), Dr. Em1110 Willems described 
color prejudice ln the city of Sao Paula, 
Braall, 8s manifested in 8 series of Inter- 
views carried out among middle and upper- 
class whites. Dr. Wfllems found: 

“Of the 245 advertisers, 104 were lnter- 
viewed about the reasons for their unfa- 
vorable 8ttltude toward Negro servants. In 
this interview, 43 were unable to give any 
clear 8nswer. but they found thelr own at- 
titude ‘very nstur8l.’ 18 advertisers did not 
accept Negro servant-s beeguse of presumed 
lack of cleanliness: 30 thought black house- 
maids were alw8ys thievse; 14 alleged ln- 
steblllty and lack of assiduity: and 12 sa.ld 
only that they were-used to white servants 
and therefore did not wlsh to engage colored 
ones. Seven persons precluded Negroes be- 
cause of the contact they would have with 
their young children. There were 8 few other 
reasons, such as ‘race odor; ‘bad character,’ 
‘laainess,’ ‘cgtelessnese,’ 8nd other lmperfec- 
tlons that were ascribed to Negro servants. 

‘There 8re m8ny situations ln social life 
where white people refuse to be seen with 
Negroes. In such public places as high-class 
hotels, restaursnts, or csslnoes, fashionable 
clubs and dances, Negroes are not desired, 
and there 8re few whites who dare to intro- 
duce Negro friends or relatives‘ into such 
places. This dlscrlmln8tlon was strongly re- 
sented by middle-class Negroes. On the other 
hand. those Nearoes Wmdalned bltterlv of 
the &ntemptu&s attitudes that middle- 
class mulattoes assumed toward them. 

“Yet our inquiry led to some other inter- 
esting results. In 23 out of 36 cases the 
questlonnalres contained references to for- 
mal associations of all kinds from which 
Negroes were excluded. Usually these ssso- 
clations are clubs malntalned by the upper- 
class families of the city. Though there does 
not exlst any reference to Negro members in 
club statutes, these are rarely admltted . . :’ 

In “Stereotypee, Norms and Interracial Be- 
havior ln Sao P8ul0, Brazil” (Amertcon So- 
cioZogiea2 Review. Vol. 22, No. 8 (1967) ), 
Professors Roger Bsetlde snd Pierre van den 
Berghe found on the b8sls of a question- 
ndre given to 630 white students from five 
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different Teachers’ colleges in Sao Paulo, 
Brazil. that : 

“Stereotypes against Negroes and mulat- 
toes are widespread. Seventy-flve per cent of 
the sample accept twenty-three or more 
stereotypes against Negroes. No one rejects 
all stereotypes against Negroes . . . Mulat- 
toes are judged inferior or superior to whites 
on the same traits ae Negroes but somewhat 
lower percentages. The most widely accepted 
stereotypes are lack of hygiene (accepted by 
91 per cent), physical unattractiveness (87 
per cent), superstition (80 per cent), lack 
of financial foresight (7’7 per cent), lack of a 
morality (76 per cent), aggressiveness (73 
per cent), laziness (‘72 per cent), lack of per- 
sistence at work (62 per cent), sexual ‘per- 
versity’ (57 per cent), and exhibitionism (50 
per cent) ? 

(4) Strong patterns of racial preference 
emerge in pre-school chlldren+ven as early 
as 2% years of age. In “Evidence Concerning 
the Genesis of Interracial Attitudes” (The 
American Anthropologist, Vol. 48, No. 4 
(1948) ), Dr. Mary Ellen Goodman investl- 
gated the age at which racial attitudes be- 
come manifest, Fifteen Negro and twelve 
White children, ranging in age at the begin- 
ning Of the study from 2-D to 4-4 and who 
attended a bl-racial nursery school were 
studied. Dr. Goodman noted that “aware- 
ness of one’s racial identity may be regarded 
as one facet of that consciousness of self 
Which is gradually achieved during the first 
three or four years of life,” and “prellmlnary 
analysis leads to the belief that these chil- 
dren of approximately 3 to 4% years were in 
the process of becoming aware of race differ- 
ences:’ 

The early genesis of racial attitud;has 
been conlhmed in other studies in ‘%vell- 
integrated” areas’where there is an absence 
of overt racial hostility and legal racial seg- 
regation. Drs. Catherine Landreth and Bar- 
bara C. Johnson conducted such a study in 
the child care centers of Beckeley, Oakland, 
and San Francisco. California. and reported 
in “Young Children’s Responses to a Picture 
and .Inset Test Designed to Reveal ReaCtlone 
to Persons of Different Skin Color” (Chfld 
Development, Vol. 24, No. 1. (1953) ) . They 
concluded that ‘patterns of response to per- 
sons of different skin color are present as 
early as three years and become a&entuated 
during the sucomdln~ two vears." 

Drs: Marion Radker Gene’ Sutherland and 
Pearl Rosenberg studied the racial attitudes 
of children in Pittsburgh, Pennsylvania 
(So-ry, Vol. 13, No. 2. 1963). 

They found “the white children in all the’ 
situations and at all ages (seven to thirteen 
years) expressed strong preference for thelr 
own racial group. This is particularly the 
case when their &olces between Negro and 
white children as frlende are on an abstract 
or wish level.” 

(5) Some sociologists conCent that Negroes 
would suffer far more from raciaL integration 
than from racial segregat&n. Thus Professor 
%?hheise.r l notee that “. . . if the Negroes 
would refuse to tientify themselves con- 
Bclou~ly with the Negroes 88 a subgroup. ulen 
they would develop a kind af collective neu- 
rosis. as do other minorities, too: for the 
conscious ‘we’ would in case d such an Bt- 
tltude be persistently in conflict with the 
unconscious ‘we,’ and this inner split would 
inevitably reflect itself in different patho- 
logical distortions of the Negro personality.” 

For contrast, Allison Davis (Racial Status 
and Personality Development, Else Scientific 
Monthly. Vol. 67, Oct. 1943) noted I’. . . 
where the social group of the raalally sub- 
ordinate individual is highly organized and 
integrated, &9 in the Little Italics or China- 
towns, or in many Southern Negro corn- 

* Ichhelser. “Socio-psychological and Cul- 
tural Factor in Raoe Relations.” Atncrican 

I Journal of Sootology, Vol. 54, No. 6 (1949). 

munities, its members will usually have 
relatively less psychological conflict over 
their racial status.” Similarly, Mozelle Hill 
(“A Comparative Study of Race Attitudes in 
the All-Negro Community in Oklahoma;’ 
PhyZon, 1946) noted that Negroes raised and 
educated in an all-Negro community tend to 
have “a much higher regard for Negroes,” 
and are more favorable in their expression 
toward their own race. 
III. 'PSYCKOLOGICAL INJURY” ARGUMENT IN 

SUPREME COURT 
As one of the main grounds for decision 

in the 1954 eoliool desegregation case (Brown 
v. Board of Education), the Supreme Court 
of the United States asserted that (347 U.S. 
463.494): 

“To separate [children in grade and high 
schools] from others of similar age and 
qualifications solely because of their race 
generates a feeling of inferiority as to their 
status in the community that may affect 
their hearts and minds in a waft unlikelu 
ever to be undone. The effect of this separar 
tion on their educational opportunities was 
well stated by a finding in the KanSks case 
by a court which nevertheless felt compelled 
to rule against the Negro plaintiEs: 

“fSei?rePation of white and colored chil- 
dren 1; ipublic schools has a detrimental 
effect upon the colored children. The impact 
is greater when it has the sanction of the 
law; for the policy of separating the races is 
usually interpreted aa denoting the in- 
ferioritv of the neePo eroun. A Bense of infe- 
riority affects the-motivation of a child to 
learn. Segregation with the sanction of law, 
therefore, has a tendency to [retard] the 
educational and mental development of 
Negro children and to deprive them of come 
of the beneftts they would reecive in a 
racial [ ly] integrated school system.’ 

“Whatever may have been the extent of 
psychological knowledge at the time of Plessy 
v. Fergusun, this finding is amply supported 
bv modern authoritv.” (emDhaais added). 

-In footnote 11 of iroldn & Board of E& 
cation, supra, the Supreme Court quoted a 
number of social science materials alleged to 
demonstrate the pSyChOlOgical injury basic 
t.0 its reversal of PZeasy ~8. Fefguscm. Similar 
materials were quoted in an appendix to Ap- 
pellant’s Brief signed by a number of promi- 
nent social scientists. 

Professor Kenneth B. Clark has testified 
in three of the actions that led to the Brown 
decision. His testimony is part of the record 
in Bfown and also contributed importantly 
to the assertions of the social scientists in 
the appendix to Appellant’s Brief and to 
those mentioned in footnote 11 of Brown, 
Clark maintained that he as well as others 
have shown the existence of psychological 
injury owing to segregation. 

In the South Carolina case Eriggs vs. EZZiot 
(Professor Clark employed the same method 
and reached the same conclusions in the 
Delaware and Virginia cases which are also 
part of the Brown record). Professor Clark 
explained that he had shown Negro and white 
dolls (or drawings thereof) to Negro chll- 
dren in a segregated public school and. hav- 
ing ascertained that they. distinguished 
white from Negro people, asked them. in ef- 
fect, which doll they preferred, and. which 
one “looks like you.” Ten (later in the tea- 
tlmony, nine) out of sixteen Negro children 
picked the white doll as the one that “looked 
like you.” Professor Glark concluded that 
“these children . . . have been definitely 
harmed in the development of their per- 
sonalities.” Ee knew, of course, that the ques- 
tion before the court was whether schooi 
segregation had harmed the children and 
testified: “My opinion is that a fundamental 
effect of segregation is basic confusion in the 
individuals and their concepts about them- 
selves conflicting in their self images. That 
seemed to be SUppOrted by the results of 
these sixteen children. . . . ” The eyntaz -is 

obscure, but the sense is not. Professor Clark 
testified (1) that segregation caused the 
harm he found (or at least played a “funda- 
mental role”) ; (2) later on that this is “con- 
sistent with previous results which we have 
obtained in testing over 300 children”; (3) 
flnally, “anil this result was confirmed in 
Clarendon County.” Elsewhere Professor 
Clark asseverates: “Proof that state 
imposed segregation inflicts injuries upon 
the Negro had to come from the social 
psychologists. . . :’ = 

Professor Clark mentioned to the court 
that he had made previous experiments 
“consistent” with those he entered into the 
record. However, these previous experiments 
were not themselves ever entered into the 
record-for good reason as will be seen. 

They had been published, however.’ M4 
Negro children in segregated schools in Ar- 
kansas and 119 Negro children in uneegre- 
gatcd nursery and public schools in Spring- 
fleld, Massachusetts. about evenly divided 
by sex, were testd.* 

Black and white dolls were presented, and 
the children were asked to indic&tc the “nice” 
and the “bad” one, as well as the one “that 
looks like you.” Professor Clark concluded 
that I’. . . the children in the northern 
mixed-school situation do not differ from 
children in the southern segregated schools 
in either their knowledge of racial differences 
or their racial identi5catlon,“4 except that 
“ . . . the eouthem children in segregated 
schools are less pronounced in their prefer- 
ence for the white doll, compared to the 
northern [ uneepqated] children's definite 
preference for this doll. Although still in a 
minority, a higher percentage of southern 
children, compared to northern, prefer to play 
with the colored doll or think that lt is a 
‘nice’ doll.” 6 The tables presented by Proms- 
sor Clark bear out as much. Table 4.0 more- 
over, shows that a signi5cantly higher per- 
centage of Negro children when asked “give 
me the doll that looks like you” gave the 
white doll in We nonsegregated schools-39 
percent as opposed to 29 percent in the segre- 
gated schoQlB. 

Thus, Professor Clark misled the courts. 
His “‘previous results” are not “conai&ent” 
with those entered in the cxnut ream& 
though he assured the court that they,-. 
Actually, his “previous results” c&a&y con- 
tradict those submitted in his sworn teati- 
may. Compared. the response oi Negro &ii- 
dreninsegregatedandinn0n~ti 

cichools show that Negro children In seg7e 
gatftd schoole “are less p+onounoed in their 
pfe@?znce jof the whfte d&Z” and more &ten 
thblk Qf theCO&?t?d dolls as "nia" ariden- 
tify with them-whereee if SegTegrsti~n were 
harmful and the harm were shown by his 
tests, aa Professor Chrk asserts, the Negro 
c~klrera in the more segregated schools would 

1 Clark, “Desegregatlon. an Appraisal of the 
Evidence,” Journal of Social Issues+, Ho. 4, 
p.3 (1963). 

f Clark “Racial Identification and Prefer- 
ence in Negro Children.” Readmgs in Bocial 
Psychology (Newcomb & Hartley e&s., 1947). 

*The children ranged from 3 to 7 years of 
age: those teAed in Clarendon County were I’ 
between 6 to.9 years old. Professor Clark doea 
not ‘seem to think that the difference in aver- 
age age af+ts the results, and I have no rea- 
son for disagreeing. But, both in view of the 
difference in average age, and the small size 
of the Clarencion group, I follow Professor 
Clark in comparing the two groups described 
in his previous teats with each other, rather 
than with, the Clanmdon group. However. 
since it is possible after all that the effects of 
segregation vary with age, and part,iCUlmrly 
with length of acbooling. ecanpetant stud- 
ies should take this into account. 

4 Op. Cit. supra, note 2. 
6 ma 
8 Ibid. 
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have been nwre pronounced in their prefer- 
ence for the white doll. If Professor C&k’s 
teeta do demonstrate any psychological ln- 
jury in connedim with eegregatian, they 
demonstrate that there is more injury to un- 
segregated Negro children and less to segre- 
gated Negro children. Yet Pi-of- Clark 
toldtheanutthath.lstestshsdshownthat 
“segregaUan lnll1cte injuries upon the 
Negro.” He did so by ,preeentlng only the 
teeta v&h the segregated Negro children and 
lgnaring the tests he had himself undertarken 
previously in desegreg&ted and segregated 
schools with a far greater number of children. 

IV. OBJECTIONS TO PROFESSOR CLARK’S 
EXPERIMENT 

So far I have proceeded on the sssump- 
tlon thst Clark’s general method is capable of 
showing something about segregation. This 
is doubtful. 

Wh8taver Professor Cl8rk demonstrated 
ebout the personality of‘ segregated Negro 
children could be due to general prejudice 
in the community rather than to segrega- 
tion, or even to circumstances not affecting 
Negmea specltlwlly. Professor Clark is con- 
fusing on the sotices of damage. though 
insisting that segregation is “fundament81.” 
T&e on white children, or on Jewish 8nd 
Christian children. were not presented. Such 
test8 would bs needed to indicate whether 
the d8m8gs was general (there may bs a gen- 
eral confusion of self-images in our culture, 
8 “crlsls of identity”) ; or restricted to mlnor- 
ltle8: or restricted to Nemo children. (That 
whataver d8m8gs can b; demonstra&d ‘by 
his psetnoae ia not reatrlcted to segregated 
Negro children Professor Clark proved, if he 
proved anpthlng; indeed although he misled 
the court op t4is matter, Professor Clark’s 
tastf~ show that segregation decresses and 
congregation, even when not compulsory, ln- 
cre8sss the damage to Negro children.) 

IIt?wever, no proof whatever was presented 
to lndlc8te that preference for, or ldentlfica- 
Uon with. 8 doll different in color from one- 
self lndlc8&s personality disturbance. I wrote 
onthhpolnt:~ 

~‘Suppose dsrk-haired white children were 
%o identify blonde dolls 8s nice; or suppose, 
having the aholce, they ldentlied teddy bears 
d, nice rather than 8ny dolls. Would this 
prove injury 9wlng to (nonexistent) segrega- 
tion from blondes? Or eommunal prejudice 
-h- ? Profesfmr Clark’s logic 
auf&y&e that it would. 

“Control tests-which unfortunately were 
not p+reaenterl-tight have established an 
8lterrmtlve eXpl8n8tlon for the identlflc8- 
UOn d white with nice, and black with bad: 
in OU? own aulturs and in m8ny others, ln- 
gbling oultures where white People 828 un- 
fmown. blaelt ha6 tr8dltlon8llv been the color 
of evil; dsath,..sorrow. 8nd &. People 8re 
WlOd bhakgmr& or hlackheartad when 
~OIIWMM 8Vll; and children fear darkness. 
In ~68miB cultures, whlts is the color of 
happiness, Joy, and innocence. We need not 
8puurl8teonwhythlslssoto8ssertthatit 
le 8 faot 8nd tb8t it seems utterly unlikely 

qm and ved den Haag, The ‘Fabric of 
&eietg (I%reourt, Brats & World, 1967). 
pp. MS-M. 

that It originated with segregation (though 
it may have contributed to It). Professor 
Clark’s flndlngs then c8n be e~pl8lned wlth- 
out any reference to injury by segregation or 
by prejudice. The ‘scientific’ evidence for this 
injury ‘is no more ‘scientific’ than the evl- 
dence presented in favor of racial prejudice.* 

I can only list some of the many other 
objections that could be raised again& the 
Clark experiment. (1) The subjects were 
neither randomlxed nor stratlfledproperly by 
age, sex, economic, religious, residential and 
other -or&i-la; (2) No controls with white 
children in segregated and unsegregated en- 
vironments: (3) No controls with Negro 
children In Negro cultures (e.g. Africa) which 
might have had the same results, thus show- 
ing that it does not depend on prejudice, let 
along segregation: (4) No controls with ob- 
jects other than white and black dolls; (6) 
No evidence presented that doll tests show 
any correlation with personality disturbance; 
(6) No evidence about the type of alleged 
disturbance 8nd what It means psychlatrlc- 
ally. 

Professor Clark has published a book since 
his testimony, relied on by the Supreme 
Court: Prejudice and Your Child. On Me 46 
1. the following Is stated with reference to 
the more frequent self-identification of Ne- 
gro children in mixed schools with white 
dolls : 

“On the surface, these &dings might sug- 
gest that northern Negro children suffer more 
personality dsmage from racial prejudice and 
dlscrlmlnatlon than southern Negro children. 
However. this’ interpretation w0ul.d. seem to 
be not only superilclal but incorrect. The 
apparent emotional stability of the southern 
Negro child may be lndlcat1ve only of the 
fact that through rigid racial segregation and 
isolation he has accepted as normal the fact 
of his inferior s&lal stgtus. Such an 8coeot- 
anee is not Symptomatic Of a healthy per&n- 
allty. The emotional turmoil revealed by 
some of the northern ohlldren m8y be lnter- 
preted as 8n attempt on their part to assert 
come positive aspect of the self.” 

‘Here Professor Clark starts by speaking of 
“personrrllty damage” and ends by speaking 
of “emotional turmoil.” Clark notwlthstand- 
lng, it sesms more likely that “rigid racial 
segregation and isolation” would make the 
segregated hst aware of their status in ths 
eyes of the group from which they are “lso- 
hated” and most likely to identify with s8ch 
other? Purther, ‘%ccep+nee” of an “inferior8 
social st8tu.s” by any group may bs momlly 
or polltlc8lly disturbing, but there is no rea- 
son to consider It psr se 8 symptom of either 
“he8lthy personality” or slekness. Not 8lI 
members of castes below bmhmlns in India 
8rs sick, nor even 8ll “untouohablss.” Chuk 
here confuses his mor8l views with clinical 
wldence. There is no evidence to show t&at 
‘8coept8nce of lnfeitor, superior or equ8l 
8t8tus is 8 symptom of emotional dlsturb8nce. 

In bla testimony, Profemor Clark 8saerted 
Categorically that when Negro children lden- 

* Certahly the thsory of reference groups 
would lead ua to believe 80. Ses Bobert K. 
%%rtow Social Structure and Social Theory, 
p. !2a6 ff. 

tlfy with. and prefer, white to colored dolls 
it me8ns that ~persOnality damage, owing to 
segregation has occurred. Now that his previ- 
ous experiments, not entered into the court 
records, h8vs been brought to public atten- 
tion, Professor Clark would have to conclude 
that segregation decreases, and congregation 
increases, the personality damage that is de- 
tected by the doll tests. Por the tests not 
entered into the court record detect such 
personality damage more often where there 
is congregation than where there is segre- 
gation. 

To avoid this embarrassing result Professor 
Clark now explains that If segregated Negro 
children prefer white dolls it indeed shows 
personality damage suffered because of segre- 
gation. And if nonsegregated children prefer 
white dolls even more frequently it does not 
show that they suffer more “personality 
damage.” This would bs “superficial” and 
“incorrect.” The fact that segregated children 
prefer the white dolls less often than non- 
segregated ones now shows that they have 
suffered even deeper personality damage. The 
fact that congregated children prefer the 
white doll more often suddenly becomes an 
Indication of comparative health. 

Which is to say that whatever the outcome 
of the experiment, it shows that there is 
personality damage to segregation. When 
Negro children identify more often with the 
white doll (North) it is bad and shows 
psychological injury. When they identify 
leea often (segregated South) It is even 
worse. But wasn’t the self~ldentlflcatlon 
of Nexro children with the white doll 
SupposGd to bs the very evidence of their 
confusion and psychological injury? Yes, 
Clark writes now, 8XCeptWhen the ldentlfica- 
tlon occurring less frequently among segre- 
gated Negro children would indicate that 
sexreaatlon makes for mental health. This 
would be mconvenlent. Wherefore when this 
is the c8se less frequent id8ntlflCatlOn with 
the whlts doll suddenly indicates more 
psychological damage. 

Just what choice of dolls would have shown 
that segreg8tion does not hrvm the children? 
None of those 8V8llabl8. Whichever doll the 
children choose would, according to Clark’s 
new lnterpretatlon, show that segregation is 
h8rmful. What can an experiment which sup- 
port8 the s8me conclusion, regardless of Its 
outcome, possibly show? Only the experl- 
mente’s prejudices 8nd his fallurs to grasp 
th8 purpose ancl nature of experimental 
methods of research. Clearly, Professor 
Clark’s conclusions do not depend en any 
of his experimente. For these are inconsistent 
wit&his conclusions. if they 8re meaningful 
St all. None of. the material which the Su- 
preme Court 8ccepted 88 probative of injury 
through segregation is any more cogent. No 
infury by segregation per se has bsen proved 
by any scientific test. 

V. SuyuldBY &ND CONCLUSIONS 
The PrLmary gmYpS to whloh 811 indlvldurrl 

belongs 8rs his i8mlly 8nd his peer group. 
Ths l&k la the group with wh&h the lndl- 
vidual ldent5fise hImself on the bfssis of 8 
fcding of oopnmunity. ObeeevSbI8 physical 
ch8r8&8rlsuca, add OormmonlpsharedemrO- 
Uon. L8t.q the indivldu8l will alao become 
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8 member of such groups as are based on 
material matters suoh as membership in a 
prof8selon or persons of a given income 
level. 

Such group membershlp b a main factor 
oonstitututlng the lndivldual’s lder&Lty or per- 
SonaLlty. It is es8entlal to the normal lndl- 
vidusl to have a firm feeling of belonging to 
8 group. Failure to identify with a group 
prevents the individual from functioning 
normally. An individual ldentlfles with per- 
sons in hls own environment whom he tak8s 
88 models accepting some characteristics, 
developing oth8rs of the lndlvldusl’s own, 
and in this way building up the essential 
personality of the UrdividuaL. 

Without such a sense of ldentltv. the men- 
“, ~~ 

tal health of the individual wiLl b8 seriously 
impaired. Unrealistic IdentlfLcatlon ls a form 
of insanity. An identity once acquired cannot 
belc&. 

Groups are formed from indlvldu& hav- 
ins common self-ldentl5catlon. In the smah 
Gld the faotors involved wlLl b8 almost 
8xcLualvely visual, such as skin color; but 
8a the child grows, other factors of lnt8lll- 
gence and achievement wlll play 8 part, 88 
in jolnlng a football t8am. In different 
8?@ct.s of activity, the 1ndlvlduaL belongs 
nat to one, but to a series of groups. 

Group IdentifLcatlon must be voluntary. 
InvoLuntary placement in a group with which 
me lndlvldual does not identify creates hos- 
Itillty. The group 8pprovaL or dlsapproval is 
extremely important to ldentlty, and the dls- 
approval destroys the IndlvlduaL’s image of 
llinmelf. 

Where 8thnlc identity is clearly visible, it 
becomes 8 matter of considerable importance 
in @KUlp relations. Th8 variation ln attitude 
8mated by differences in skin color exists in 
all countries. 

Group members tend to adher to group 
norms, which, if they are wlthln the po- 
tential of the lndlviduai. is of advantage. 
On the other hand, if the norm of the group 
8xce8ds the maximum potential of the ln- 
dlvldusl, then this glves tlse to feelings of 
humlhatlon, incapacity, and inadequacy 
which lmpalr his motivation. 

Gontrary to the “psychologlcfd evidence” 
which appar8ntly was aecord8d great weight 
by the Supreme Court In Brown v. Board of 
EdUCatfO?Z, S&3lltifiC tests h8V8 not proved 
any injury by segregation per se, In fact, 
8ome sociologists contend that Negroes would 
suffer far mars from raciai integration than 
from segregation. 

Under a freedom of choice sy8tem for school 
attendance, as th8 indlvlduaL lne+ases la 
age, his wlLLlngness and 8blllty succ8ssfuLly 
to assoclat8 himself wlth other groups would 
increase, provided there was a generally is- 
vorable atmosphere 8nd I avorable 8ttitUds on 
the part af the, superintendent, prlnclpals, 
fmd teachers, as pP8lL sa parents. VoLuntary 
mlngllng would have beneflclsl effects on 
pemonallty .and education. Imme&iate, total, 
enforced integration would lead to even 
greater demorailzatlon of Negro pupils than 
111 already taking place, and would also lead to 
lower educationaL achlevem8nt. 

Whatever on8 may think of the mm 
radiOal Negro OrganieatlOnS, they haV8 
captured the emotions and the imagination 

of a large pant of our black popuLatlon. They 
have been, particularly wLth the young peo- 
ple, far mom successful in that aspect than 
the old srtyle organizations. Hlgh sohool and 
college students, If they do not join, do cer- 
talnly sdmlre and support organizations suoh 
s6 the Black Panthers 8nd th8 Nation of 
I6lam. They look up to suoh 5gures 85 Rap 
-. Stokeley CarmiCha& ELdrldge 
Cleaver, Malcolm X, et al The organizations 
differ among themselves In their methods 
and to the extent one can discern them, 
in their ourooses. But thev have one Wine 
ln common. They try (and largely succeeds 
to produce a prideful racial identity. They 
make their followers accept that “black Is 
beautiful” and they attract support because 
they are creating 8 black identity, and pride 
In It. 

They do this largely by declaring their ln- 
dependence af and, in 603138 oases, even hos- 
tlllty to wh1t.e~. But the hostlLlty here is 
l,argely a gesture necessary to eupport the 
iud0p8nd8nC.8 and the pride. 

I am not con-ed with the lustiiication 
of suoh movements. But they clearly indicate 
8 psyohologlcal need. By gratlfylng this need, 
thess organizations have suocee&?d to an 
astonishing extent la rehablLltating members 
who prevlously suffered from major eymp- 
tams ti personaLilty disorganlxetion, such as 
drug addlotlon, crlmlnal behavior, general 
irresponsibfllty, etc. Thls is not just to say 
the Panthers do not allow members to take 
drugs. It is that they make the drugs un- 
IlMSSBl’y; th-8y Off@ their members 8 eelf- 
image of adequacy that makes the resort to 
drugs unnec-msar y. The basic ingredient in 
that self-image is the ldentl5catlon with an 
image of hlstorlcaL. racial and cuLtural ade- 
quacy, lf not superlorlty. 

I submit that this ls what th8 black ml- 
norlty needs more than anything else. It is 
in this respsct that its probLem has dlf- 
fered from that of other mlnorlties--Illsh. 
Italian, Jewish-and it ls this ingredient 
that a wise and just process of education 
should help provide. Integration, d8Slr8bl8 
as It may be In the end, is possible only if 
the elements to be integrated each feel a 
sense of lden,tlty and 8 pride in that ld8ntlty 
rather than a feeling of inadequacy.’ For 
feelings of inadequacy produce hostility to 
thw who make one feel inadequate. 

BLack students know this. Their behavior 
Itself ls evidence for the need it tries to ful- 
fill. If one looks at recen.t happenings in our 
COlLeg8S, on8 finds that there has been 8 
great increase In blsck enrollment ln pre- 
viously largely whit8 sohooh.. That increase, 
foSt4%8d by the OOll8gsS with the id88 of 
glvlng blacks the bene5t of their college 
life, and education, far from leadlng to lm- 
mediate lnt@fratlon. has led to the very op- 
posite. Thus, at Vassar College where I 
SsrV8d 88 ViSiting PrOfeSSOr in lQd!Zl, the 
one demand almost immedlat8ly mad8 by 
the newly-admitted black students was a 
separata black dormitory. There were, no 
comphdnts of inhospitality on the part of 
the white oOLLeg8 students. The blaok col- 
L8g8 studen.ts simply wanted to have 8 pLace 
of their own. They wanted to cultivsta thelr 
own identity, lead their own life, eL8borate 
their own traditions. They aLso wanted black 

teachers and “black courses.” This develop- 
ment has been paralleled in almost every 
college in the country. 

Many colleges have gone 80 far as to take 
black students less prepared or quallfled 
than white students. Whatever the motives 
that led them to do so, it ls relevant here to 
po1n.t out that the less ~811 prepared stu- 
dents felt necessarily left out, and huml- 
llated, when they could not perform as ade- 
quately in class as their more qualllied white 
fellow students did. They, therefore. were 
psychologically compelled to seek to achieve 
the prestige they had lost In their own eyes- 
which they could not achieve in classroom 
work-utside the olsssroom. The opportu- 
nity was readily at hand. 

They could, and did, achieve status as 
revolutionary leaders against the “irrelevant” 
college curriculum in which they were un- 
able to exe& In some cseee (with the help 
of cilsaffected and maaochletlc whites) they 
came near d8StrOroying the instltutlons wblch 
hadrwn-nitedthem. ’ 

I am fuhy aware that we are deahng not 
wlti colleges but with primary and second- 
ary sohools. But I am m8ntlonlng this his- 
tory because it is about to be repeated ln 
sewn- schools. ‘Those who do nut know 
hletory f&8 oondemned to rep8at It.” In our 
hlgh frehools we already have a similar de- 
velopment. When well prepared white stu- 
dents and inadequately prepared black .stu- 
dent8. ln many cases coming from under- 
privileged back.gTounds. are compelled to go 
to sehcwl together, thc8e who cannot per- 
form well by the standards of the school, 
drily become hosiille to the SchooL 
which humlllates them. and to the whites 
who outp8rform them.- They also b8e&e 
diecouraged. They are likely to seek outside 
the prestdge they last in school work; and 
th8y-wih be tempted to make up fooC th8 
humillaticn suffered bv disblavlnz their 
hostility to whites and-lnsls~lng ok their 
own superiority in activltles whloh under- 
mine the aoademic and educational purposes 
ai the school. 

This Is by no mean8 to say *tie& blaclr 
and whlta students should forever remaln 
separated or should b8 separated ss 8 matter 
of admdnWtrat.ive rule. On the contrary. 
what I am advocatins is that thw shouLd 
r8maln free to salti the sohoal >nd the 
fellow Stud8ntS that ln each indlvlduaI of&?8 
meet fulffll their scademlc and psychologl- 
pal needa. 

I foresee that freedom of choice wlll lead 
ultimately to far more integration thair is 
now axtan& but it wtll do so sLowLy. The ad- 
vantage of that sLowness will be that blaclyl 
wlh be able to compete both SoademlceHy 
and psychologicaLly with whites in a way that 
does not make the school “lrreLevaut” to 
them, nor psychologically mquires them to 
seek compensation, through subversive or 
criminal activities. for th8 sense of inade- 
quacy that’it will generate. 

Much reesarch has been done since the 
Supreme Court decided (on most d,ublous 
evidence) that Separation lS educationaLly 
damaging to Negro children. No 8VidSIice con- 
5rming this idea has been u,ncovered. Very 
little evidence has been 0ff8r8d UJ Show that 
integration has been beneflclal. Most pro- 
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grams which attempted to remedy the com- 
paratively low performance of Negro children 
attributed to inferior schooling have been 
shown to be ineffective. 

Social scientists, therefore, have reached 
in many cases the conclusion that the infe- 
rior performance may be due to factors in 
very early lnfancg which,‘as yet, we have 
found no way of offsetting. Others haveIh- 
sisted that there is no evidence of & genetic 
difference which may explain the differences 
in performance, at least when the same 
methods of teaching are used for both 
groups. 

I wish now to draw the attention of this 
Committee to an article “Early Childhood In- 
tervention-The Social Science Base of In- 
stitutioual Racism” by Stephen F. and Joan 
C. Bm~tz, appe&rlng in-the Hcnvard Educa- 
#onal Rtrtttro (FebrUary, 1970). The authors. 
xmintain, with considerable evidence, that 
iam twc models that seek to exnlain the in- 
farlor perfornwnce cd blsck &Wren-the 
geuetic model and the scclsl pathology model 
(of which them 8m m8ny vtuieties referrIng 
tc tie family, the subcultural b.wkpnmd. 
nutrttlon, etc.)-are both unnecessary. The 
aUthcm maintain that lf them wem a deficit 
not jwt in the 8ctufd perfcrmmce cf the 
children. but in their 8Mft.y to p@On& then 
suob mcdels wculb be required. Rut in their 
epinicm the low performRnce Of-Negro chll- 
~PN fs duo to the disinclination cf MeherB. 
dd the foilnrs of achcclu tc perceive the 
l-0 cmd ether mtrames of these chil- 
6Ben. Tb& i*uure leads 6chccle to inslet that 
map0 childron eapw8 tEemsolves In R lfbn- 
gmsge to wldch. fn their sMculture, they are 
not mxm&med aud in which they beeome 
‘%&mb.” Ip I&O&, the authors msiatain that 
by lsmMing that Negro children have the 
uuwlln@&eand~errwources8nwte 
children md UBmZng them to me only these 
mm- scbccls produce the lower per- 
fcrUmU& of Negro children. If on the other 
had, the ~uthcm msfntain, the mmurces 8c- 
taxAny WRnRbze tu Negro cbndmn were utn- 
ued-fhs em those 8ctu8lly available tc white 
ohndmn-m Negro almdmn might be quite 
RR obls fo pufnrm Y, wI%i* cbildlw. Thus 
~bnper*nnansealNo8mchifdfeneould 
lU$F only by cultinct @aching mem- 

cll&mam ourrlNlum utillalng 
thd? Nbt%dtUd remurcw. Neudle8n to say, 
tmsuonldreqohs~~~wssp- 
RrRta- 0 

I have nc pqkm~l knowledgg that would 
iMleRtetomRwlmthor the contedon of 
tw ~ufJxim:id eormct. They $c, liow?ver, 

require separate training for teachers and 
separation of those pupils who wish to learn 
and are best able to learn bv utlllxlne: the 
resources of their subculture.if there i; any 
sort of genetic difference in addition to the 
subcultural differences this, too, would 
probably lead to different learning and teach- 
ing methods. 

I am not suggesting that this Committee 
should institute the new methods that may 
turn our to be useful. I fmr, however, sug- 
gesting that this Committee should, instead 
of throwing further money into an approach 
that no one could possibly term successful, 
reserve such money (a) for thorough evalu- 
&ion of the approaches so far tried, and (b) 
for thoroueh exnloration and exoerlmenta- 
tlon with ;iiffereht approaches &ting on a 
sarlety of competing teaching methods with 
free self selection of pupils. 

I do not expect to convince this Committee 
that the premise on which 8Uch vast federal 
exnendltUres have been made for the irU.e- 
g&ion of schools over the past ten or fifteen 
years is a f&e premise. cr that the truth 
liee elsewhere. I do. however, most seriously 
recommend that alternatives be explored and 
all approaches scientlflcally evaluated before 
the educations1 system of the nation becomes 
so f&r Committed TV a alUg& article Of faith 
(‘the Bvtdence Of things not mn”)-that 
integration cf the racea brlngc better edu- 
cation-that the point of no return will have 
beenlwaed. 

Thus I appear here to recommend that in- 
vestigation of all view9 on thh3 q~est.loU be- 
-epf~%OfthOd~~8tlo~ldtrected bytats 
bill end that we substitute objective meas- 
urement for the fmbjectlve. if pmk4ew~y, 
~plnions of thoee wha xee wmp~lsq l&e- 
gratlon a forwardlUg cf the d emocmtic dm&m 
of aquality. If the basic purpose of schools is 
to be edUeSt&Xl. then we should put &side 
my preconceived emotioua sssmnptfons 
8hcutthef8ctomwhlchimprcw30rdartmp 
the eduartlonsl -plishmsM cf Ny child, 
blscr or white. spd u~8 every available sefen- 
Ufic fWUty to tsol8to the wtu81 frctops 
wh~verwefindthem.Todo@awouldbein 
the intereet of all concerned. of all alildren, 
blRdK8lXlWhit4+,apdw&mryonlyto~e 
vested intemst al educ&uonRl clegmmsb. 
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gence.,” pubushed in Engineering ati Science to the bill of a directive in Section 10 that cational achievement, will be an essential 
in April, 1970, and have more recently pre- 
Dsrd a research reeume entitled “Parent and 
Teacher Attitudes Toward Integration and 
Busing” for the California Advisory Counsel 
on Education and Research of the California 
Teachers Association. 

I am currently in the course of publishing 
a comprehensive review on the subject of 
“Can We and Should We Study Race Dif- 
ferences?” 

I appear before you today for the purpose 
of raising what appears to me to be an 
essential preliminary inquiry to the Com- 
mittee’s approval of the present form of H.R. 
17946, the Emergency School Aid Act of 1970. 
That inquiry relates to the truth or falsity 
as a scientific matter of the basic factual 
assumption underlying this bill. 
-On May 21, President Nixon submitted to 

the Congress a special message on aid to 
schools and recommended this legislation. 
There he stated: “It is clear that racial lsola- 
tion ordinarily has an adverse effect on 
education.” 

That premise supports the present declara- 
tion of purpose in Section 2 of H.R. 17846- 
to prevent racial isolation in schools so as 
to improve the quality of education. I do not 
believe that this premise alone can be re- 
garded as adequate justiflcatlon for this bill. 
Recent comprehensive reviews of research on 
the effects of the racial composltlon of schools 
and classes in public schools come to con- 
clusions which ars hiahlv ambleuous and 
inconclusive regarding the oausal r&atlonship 
between racial composition of the student 
body and scholastic performance. Most of the 
research on this subject to date has been 
too inadeauate statistlcallv and methodo- 
logically tG allow any flr& conclusion one 
way or the other regarding the effects of a 
school’s racial composition on achievement. 
I refer gou to a thorough review of this re- 
search bv Nancv II. St. John of Hart&l Uni- 
versity; -it appears in the February, 197’0, 
issue of the Review ol Educational Research, 
a publication of the American Educational 
Research Association. Her review support4 my 
conclusion, which is that we have no scien- 
tifically or statistically substantial conclu- 
sions at this time. 

I personally favor raoial integration and 
I hopefully believe it is coming about. As an 
4&mator, I am concerned that it come about 
in such a w4y as to be of benefit to the 
sohooling of all children. Achieving racial 
balance, while viewecl by many of Us 88 de- 
sirable for moral, ethical, and social rea- 
sons. will not solve existma educational mob- 
len&, it will create new ones and- i am 
anxious that we provide the m&ns for fully 
and objectively assessing them and for dls- 
covering the means of solving them I am 
quite convlnoed on the besis of massive re- 
aearoh evidence that the education& ablli- 
ties and needs of the majority of white and 
Negro children are suffleiently dlfferant at 
*his present time in our history that both 
group4-and particularly the more disad- 
vanteged group--can b4 ch0dfd out of the 
beet education we now know how to provide 
in OUT sehoola if Uniformity rather than dl- 
versity of instrUctional approaches becomes 
the rule. Diversity and desegregation need 
not be incompatible go&B. I think both BIB 
necessary. But achieving r&al balance end 
at the seme time ignoring individual dii%r- 
ewes in children’s special educational needs 
could be most destructive to those who ar4 
already the most disadvantaged education- 
ally. Th4 allocation of a school’s reaou~ees for 
cmidren with special edu&tion$ -I%biemri 
oannot be influend by rac4l it must be 
governed by individual needs. 

To insure the developments of integrated 
ed~rwtion t&&t could make it just and valid 
for all ohildr4n, th4mfor4, I urg4 th8t this 
Committee seriously consider the addition 

a major proportion of the research funds 
provided for evaluation shall be used for a 
scientifically valid, objective examination of 
the educational effect4 of compulsory school 
desegregation. I further suggest that the 
technical requirements of the needed re- 
search are probably beyond the personnel 
and facilities of most school sysDems, and 
that major studies should be conducted by 
or in consultation with properly equipped 
research institutions under Federal support. 

In my opinion, based upon my studies for 
th4 past 20 years and more in the field of 
educational psychology, I am convinced that 
the study of racial differences and their ap- 
plicability to variations in learning and or- 
ganization of the educational process are 
essential to any true understanding of the 
problems which America’s schools face today 
in determining the future courSe of school 
integration. 

II. THE WISTING CONTROVERSY OVER IO *ND 
SCHOI.ASTIC ACIXIEVEMENT 

I can best explain the basis of my views 
in this area by s-arming for the Com- 
mittee some of the main points I made in the 
Harvard Educational Review article to which 
I have referred: 

“In my article, I flrst reviewed the conclu- 
sion of a natlonwlde survey and evaluation 
of the large, Federally funded compensatory 
education programs done by the U.S. Com- 
mission on Civil Rights, which concluded 
that these special programs had produced no 
significant improvement in the measured 
intelligence or scholastic performance of the 
disadvantaged children whose educational 
achievements they were specifically intended 
to raise. The evidence presented by the Civil 
Rights Commission suggests to me that 
merely applying more of the same approach 
to compensatory 4ducation on a larger scal4 
is not likely to lead to the desired results, 
namely increasing the beneflts of public 
education to the disadvantaged. The well- 
documented fruitlessness of these well-in- 
tentioned compensatory programs indicates 
the importance of now questioning the as- 
SumDtions. theories. and Dractices on which 
they w&e baSea. I IkAnt c&t. also, that-some 
small-scale experimental intervention pro- 
grams have shown more promise o’f beneficial 
results. 

“1 do not advocate abandoning efforts to 
improve the education of the disadvantaged. 
I urge increased emphasis on these efforts, 
in the spirit of experimentation, expanding 
the diversity of approaches and improving 
the rigor of evaluation in order to boost our 
chances of diseoverlng the methods that will 
work best. 

“The nature of intelligeke 
“In my article, I pointed out that IQ tests 

evolved to predict scholastic performance in 
largely European and North American mid- 
dle-class populations around the turn of the 
century. Th4y evolved to measure those abil- 
ities most relevant to the mnriculum and 
typ6 Of Ins on. which in turn wer4 
ahaped by P e pattern of abilities of the 

%hildren the schools w4re then intended to 
serve. 

‘TQ or abstract reaeoning ability is thus a 
selection of just one portion of the total 
spectrum of human mental abilities. This 
aspect of mental abilities measured’ by IQ 
tests is lmpbtan~ to our society, but itr ob- 
viowly not th4 only 6et of educationally or 
occupationally relevant abllitles. Other men- 
tal abilities have not yet been adequately 
mea6W their distributions in various .seg- 
merits of th4 populstian hav4 not bmn ad4- 
quataly demrmlned; and their educational 
relevance has not been fully explored. 

“1 believe 6 much broader assessment of 
the epeotmm of abilities and potentials, and 
the lnv44tigation Of their uuliaation for edu- 

aspect of improving the education of chil- 
dren regarded as disadvantaged. 

“Inheritance of intelligence 
“Much of my paper was a review of the 

methods and evidence that lead me to the 
conclusion that individual difference4 in 
intelligence, that is, IQ, are predominantly 
attributable to genetic differences, with en- 
vironmental factors contributing a minor 
portion of the variance among individuals. 
The heritability of the IQ-that is, the per- 
centage of individual differences variance 
attributable to genetic factors--comes out to 
about 80 per cent, the average value obtained 
from all relevant studies now reported. l 

“These estimates of heritability are based 
on tests administered to European and North 
American populations and cannot properly 
be generalized to other populations. I be- 
lieve we need similar heritability studies in 
minority populations if we are to increase 
our understanding of what our tests measure 
in these populations and how these abilities 
can be most effectively used in the educa- 
tional process. i 

“Social elms diflerenaes 
“Although the full range of IQ and other 

abilities is found among children in every 
socioeconomic stratum in our population, it 
is well established that IQ differs on the 
average among children from different social 
cLass backgrounds. The evidence, some of 
which I referred to in my article, indicates 
to me that some of this IQ diff4rence is at- 
tributable to environmental differences and 
some of it is attributable to genetic differ- 
e- between social class~largely as a re- 
sult of differential seleotlon of the parent 
generations for different patterns of ability. 

“I have not yet met or r4ad a modern 
geneticist who disputes this interpretation 
of the evidence. In the view of geneticist 
C. 0. Carter: ‘Scclologlets who doubt this 
show more ingenuity than judgment.’ At 
least three prominent sociologist4 who BTB 
students of this problem-Sorckin, Bruce 
Eckland, and Otis Dmlley D~ncan-all agree 
that selective facters in social mobility and 
aeeortatlve mating have resulted in a genetic 
component in sooial class intelligence dlffer- . . 

holds within socikly deflntkl mclal groups 
but cannot properly be generalized behoeen 
racial groups, since barriers to upward mobll- 

“Race differences .7 

&y have undoubtedly been qUite different for 
various racial group6. 

“I have always advoc&4d dealing with per- 
80~s as individuals, each ln terms of his own 
merit.4 and chamcterlstks and am opposed to 
according treatment to persons solely on the 
basis of their race, color, nation4I origin, or 
social class background. But I am also op- 
posed to ignoring or refusing to invwUg6t4 
the causes of’the well-established differences 
among racial groups in the distribution of 
educationally relevant trait& particrrlarly IQ. 

“I believe that the ca~se4 of observed dif- 
ferences in IQ and scholastio performance 
among different ethnic groups is, scienti- 
ilcally. still an open question, an important 
question, and a researchable one. I believe 
that oliioial sbtementa, such as ‘It is a dem- 
on@rable faot that th4 talent pool in any 
one ethnic group is s&stantially the same 
a6 in any other ethnic groups’ (US. Olllw of 
Bducstion. 1966), and ‘Intelligence potential 
is dietrlbuted among ,Negro infants In the 
+ame proportion and pattern as among Ioe- 
landers or Chinese, or any other group’ (U.S. 
Dept. of Labor, 19&T), are without scientific 
merit. They laok any iaCtUal baeLa end MU& 
be reg&d4d only a+~ hypotheses. 

“It wonld require more space than I am 
crllatteatOOb4UW&NWKlWXsndplWf46- 
fdionel c0nsequencee of challenging this pre- 
vat&~ hy@hesis of genetic equality by sug- 
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gesting alternative hypothe5e.v that invoke 
genetic 55 well a5 environmenUal fact6249 M 
being among the causes of the observed dif- 
ferences in patterns of mental ability among 
racial group. 

“The faot that different raolal group5 in 
this country have widely separated geo- 
graphic origin5 and have had quite different 
histmies which have subjected them to dif- 
ferent selective social and economic pressur55 
make it highly likely that their gene pools 
diger for some genetically conditioned be- 
havikal charaoteristics, including intelli- 
gence, or abstract reasoning ability. Nearly 
every anatomical, physiological and biochem- 
ical system investigated shows racial diifer- 
encea. Why should the brain be any excep- 
Uon? The rea5onableness of the hypothe5is 
that there are racial difference3 in xenetlcallv 
eonditloned behavioral characte~tlcs, in- 
eluding merit,& abllitles, is not oonilned ti 
the poorly informed, but has been expressed 
in writings and public statements by such 
emlnent geneUclsts as K. Mather, C. D. Darl- 
zaftkA. PWher, and Prancis Crick, to 

“In my article, I indic&ed several lines of 
evidence which support my assertion that a 
gemtic hypothesis 15 not unwarranted. The 
faot that we still have only inconclusive con- 
cIuslon6 with r6speot to this hypothesi5 does 
nd mean that the opposite of the hypothesis 

-is true. Yet some social 5cientlst-5 speak 88 lf 
this were the ca5e and have even publicly 

42esmmd me for suggesting an aIt.emaUve to 
purely envIronmenti hypothes55 of mtelli- 

Sclentiilc inv5sUgatlon 
~??~&ively by means of what 
Platt he5 called Wrong inference,’ pltUng 
&RunmUve hypothese5 that lead to differsaft 

_ predioUons a@nst OF another and then 
p.ttung the prediiations to nn empirical test. 

%eamhg Ability and IQ 
The article also dealt with my theory of 

twu bra@ eategorie5 of mental abilities, 
whiah I call lntaulgcncs (or abstract reason- 
ing ability) and Ba#3clative learning ability. 
Them typos of ability appear IJJ be distributed 
dkfFeeently in v8rious social cloesee and racial 
gmupe. WhlIe lsrgexaeial and social class 
tl !mmma me found for intelligenoe, there 
me praotiwlly nsgli 

fi. 
ble diiTeren~e5 among 

these groups in &?aoc t1ve learning abllitiea. 
60eh85memmy5plmandserial8~patred- 
saoctcutk-lesnring. 

Wasenrch should be direoted at dellneat- 
ing &ill other types of abiliUe5 and @t dis- 
oove+g how the p@leuInr stre~hs in each 

.tMWdueZs plrttetn OX abilities can be most 
estctlvely bavugh&toiMar ellseh!ooI learning 

lW3c5 eduacltors hnve at leset 0iBcinIIy ss- 
sumed~raceandeocislclaYd.liT-ces 
la Bolwl&ic performunee nre not lsociated 
wmtuygeIl~ulu~n~ip_growthrntee 
or patfmns of mmtnl abllitles but are due 

-ioh. pbefudice, ln- 

fa&xa in t3u, ohnd% home envlmnment and 
peer oulture~ we Ihe cwllactldy given Iittle 
ff any serious thought to whether we would 

Education is one of the chief in5truments 
for approaching this goal. Every ohild should 
receive the beet 5ducaUon that our current 
knowledge and technology can provide. This 
should not Imply that we advocate the same 
method5 or the seme expectations for all 
children. There are lame individual differ- 
enoes in rates of mental development, in 
patterns of ability, in drives and interests. 
These differences exist even among children 
of the 88me family. The good parent does his 
best to make the most of 5ach child’s strong 
points and to help him on his weak points 
but not make these the crux of success or 
failure. The school must resard each child. 
and the differences among children, in much 
the same way as a good parent should do. 

I believe we need to iind out the extent to 
which individual differences, social class dif- 
ferences, and race difference in rates of cog- 
nitive development and differential patterns 
of relative strength and weakness in various 
typa; of ability are attributable to genetically 
conditioned biological growth factors. The 
answer to this question might imply differ- 
ences in our spproaoh to imprOVing the edu- 
cation of all children, particularly those we 
call the disadvantaged, for many of whom 
school is now a frustrating and unrewarding 
experience. 

-Infflviduvds should be treated in terms of 
their individual charact..ertstics and not in 
terms of theLr group membership. This is the 
way of a democratic society. and education- 
alh it is the onIv Drocedure that makes anv 
s&se. IndividuaiGriaUons %%hin any Ia& 
soeially deilnecl group are tiW8yS much 
greater than the average difference5 between 
groups. There is overlap between group5 in 
the distributions of all psychological char- 
acteri&ics that we know anything about. But 
de+ng with children as individuals is not 
the greatest problem It is in our concern 
about the fact that when .we do so, we have 
a diiverentiated educational program, and 
childrmi of different socially identiilable 
groups may aat be proportionately repre- 
sented in Merent progmm5.Thisl5~s 
‘hang-up” Of many persons today “4 this is 
where our conceptions of equal opportunity 
are mDBt IlkeIy ta go awry ,and become 
misconcepUon8. 

Group racial and social clsss differences 
are Wst of nII individuaI diiTerence+ but the 
causes of the gnpup dlfference5 may not be 
the same as of the tndimiduaZ dlffere.n& 
Thislowhatwemustilndout,beeau55the 
prarcription of remedi55 for our educational 
ills could depend on the answer. 

I.& me glve one quite hypothetIcal ‘ex- 
ample. We know that among middle-@ass 
white children, Mrning to read by ordinary 
cW instruction ls redated to certain 
psychological deveIopmental charaoteri&cs. 
Educator caII it 9eadine55.” These charad- 
0rlst.l~ of readlne55 appear at diUerent agea 
for dli[erent kinds of learning, and at any 
given age there are ConsiderabIe individual 
dllTerence6 among chiIdren, even among sIbI- 
lmzs reared wlthin the - fame. !l?heae 
de&IopmentaI dhTerences, in middle-class 
white cbihlren, am largely conditioned by 
genetic fa&m% If we try to begin a child 
toossrlylnreadblg~cuon,hewzllex- 
peHenee much grenter dffkulty than if we 
~t5drurtnWesSWIllOEJSZgMOf~“readi- 
Peas.” Lacking -, he may even be- 
wmesofiu6Wteda5tu’%urn~onresd- 
lng. so mat he WnI then ham an em&oaaI 
block-ren&~teropwhenhoshouId 
here ths 0pUmal readtnsss. The ruadheas 
uu3.alenllotb5flmytmppad.~c3ldld 
wouldhave?reenbeMeroBhodwe@Hgmned 
swndlEgfFatruotlonfcrdx- OF L m 
andaGppbtbSmdurfng+hiaUmdvr%h 
~uthfshWxatUgaelil~~~~whlahhewa5 
xc&y.-eM?lxfwauld*nbeJtter 
xW86bmrt;rJ,fS~11Juaot~f4Wbw- 
lqg styted 8 year later! when h6-could catch 

_’ tm to reading with relative ease and avoid 
tam l lmmwwq rNstrnuon.~ It b v&f 
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doubtful in this c.%% that some added “en- 
rlclunent” to his preschool environment 
would have made him learn to read much 
more easily a year earlier. If this is largely 
a matter of biologlcal maturation, then the 
time at which a child is taught in terms of 
his own schedule of development becomes 
important. If, on the other hand, it is largely 
a matter of preschool environmental enrich- 
ment, then the thing to do is to go to work 
on the preschool environment so as to make 
all children equally ready for reading in the 
iirst grftde. If a child’s difRcuIty is the result 
of both factors, then a combination of both 
enrichment and optimal developmental se- 
quencing should be recommended. 

There is a danger that some educators’ 
fear Of being aoeused of racial discriminstlon 
could become so misguided as to work to 
the disadvantage of many minority children. 
Should we deny differential educational 
treatments to children when such treatment 
will maximire the benefits they reoelve from 
schooling, Just because differential treat- 
ment might reeult in disproportionate rep- 
resentation of different racial groups in vari- 
ous prugrams? I have seen Instances where 
Negro ohildren were denied special educa- 
tional facilities commonly given to white 
children with 15arninx diillculties SimDIv be- 
oause 5&c&l 6uthoriUe5 were reluctGt to 
single out any Negro children, despite their 
obvious individual needs, to be treated any 
differently from the majority of youngsters 
in the SobooI. There was no hesitation about 
sinrdimz out white children who rmeded 
f&&ial~att%nUon. Many Negro children of 
normal and superior scholsstlc pot5ntir4 are 
consigned to clsclees in which one-fourth to 
one-third oi their classmatee haPe IQ5 below 
75. whioh is the usual borderline of educa- 
tional mental retardation. The ma]ority of 
theee tiu+mUonalIy retarded children bene- 
flt little or not at all Srom in5trueUon in 
then6rmalcI assroom. but rsquirfi sp&al 
attention in smaller classes that permit a 
hixh d- c4 individuallsed and small xrouo 
ixk&ru&on. Their preeencs in regular &se\ 
creates unusual dtdacultles ior the con&en- 
Uous teacher and detracts from the optimal 
educatIonal environment for children of nor- 
maI ability. Yet tare la rellX%ance to pro- 
vide special classes for these eduoationally 
retarded ~ehildreu if they are Negro or k&xi- 
can-Amerlcsn. The clamroams of predom- 

Jrmntly mhorlty echcd~. ofteu hfbve 20 to 30 
pero5nt of suoh children, which handicaps 
the teacher’s &Torte on behalf of her other 
pupils fa the normal range of IQ. The more 
able mlnorltg - are thereby disadvan- 
tuged in the ctarrpoom in ways that am 
rareIyimposedonwhitechiIdreaforwhcq 
there are more diverse faoIlitlas. Differenc55 
in rates of mental development and in po= 
t6nualr for vlwious types ai learning WiII 
lH@tdi5appr.arbybeing1gnored.1tisupto 
biolog@t.g and psychologists to d@cover their 
caus55.anBiti5uptoedueatorstoere&ea 
dlver5N.y Of instrucuonnI arr angemelui5beat 
suited to the full mago of edueaUonaI differ- 
eneesthntwefLedinourpopuIJioil.Many 
SnWntnUy muesd differences can be 
ndnhdqd or dimlnated, given the resow 
~thewillefaocWty~Thedifferenceethat 
rrmain ard 8 ChdhlgE for public edlmatiorl. 
Rte challerye Will b5 Ill& by Emking SVoil- 
nble more wnyu pnd mean8 for children to 
bemefitfrom~ Thi5,Iamcvnvinced, 
canocme about only through 6 greater recog- 
nt-~~~~ of the n&me of 

ItisforUlisralsoEthatIealluponyour 
CiwkudtteetomtmddefunUspnderSecUon 
l@ibXR.1%3#t6oinW5Ugatemetho&3of 
copdng educe with lndivldunl and 
gmmp wrjabmy mad for al.hnperuaI. Inn- 
apthntudydtacemctaofeluxmDmde- 
agsepttoaaatheedr5esUosMbIyKos465.1 
featatrenglythrf8uchbadc~eet 
research mu5t be done 55 an essentiel pert of 
the ta5k of ameliorating our nation’s grave 
eduoaUonal problem% 


